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Pacing Guide  
 

Month Reading Units of Study Writing Units of Study 

 

September 

 
Agency and Independence: 

Launching Reading 
Workshop with Experienced 
Readers/ 

 
Personal Narrative/Memoir;  
Narrative Benchmark 

 
October 

 

 
Investigating Characters Within 

Genres and Across Series  

 
Realistic Fiction;  Narrative Benchmark 

 
November 
December 

 

 
Critical Reading to Analyze and 

Interpret Texts 
 

 
Information Writing: Nonfiction Books; 

Information Benchmark 

 
January 

February 

Nonfiction: Navigating 
Narrative, Expository 
and Hybrid Nonfiction 

 

 
The Literary Essay –Narrative, and 

 Persuasive 
Opinion Benchmark 

 
March 
April 

 
Developing an Analytical Lens for 

Informational Reading 

 
Research-Based Argumentative Essays 

and Research Reports in the 
Content Areas;   Opinion and 
Information Benchmark 

 
 

May 
June 

 

 
Close Reading of Poetry 

 
Poetry 
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Sixth Grade Reading Curriculum 
 

Reading                                        Agency and Independence – Launching Reader‘s Workshop 
NJSLS:  RL6.1, RL6.2, RL6.3, RL6.4, RL6.5, RL 6.6, RL6.10;   W6.1;  SL6.1, SL6.3, SL6.4;   L6.1, L6.3, L6.6 

Enduring Questions 
● How can I use the strategies and tools I have learned in 

Reader‘s Workshop to become a stronger reader? 
● What strategies can I use to make reading more enjoyable 

and to look for the important ideas in the story? 
● How can conversations with my partner about our reading 

make us stronger readers? 

Enduring Understanding 
● Readers take control of their reading lives and use all the 

tools and strategies they have accumulated and make 

smart decisions to become stronger readers. 

● Readers read closely to become engaged in their story and 

also look for the bigger ideas (themes) that run through 
their story. 

● Readers look for evidence in the text to support  their 
predictions, inferences, ideas, and opinion about the plot, 
character, and theme of the text. 

● Reader‘s use their writing about reading to support 
discussions with their partners as they explore the big ideas 
in their books. 

21st Century Life & Career Skills Standards 
21st Century Standards 21st Century Practices 

9.2.8.B.3 Evaluate communication, collaboration, and leadership 
skills that can be developed through school, home, work, and 
extracurricular activities for use in a career. 
 

CRP1. Act as a responsible and contributing citizen and employee.  
CRP2. Apply appropriate academic and technical skills.  
CRP4. Communicate clearly and effectively and with reason.  
CRP6. Demonstrate creativity and innovation. 
CRP8. Utilize critical thinking to make sense of problems and 
persevere in solving them.  
CRP9. Model integrity, ethical leadership and effective 
management.  
CRP12. Work productively in teams while using cultural global 
competence. 

Learning Targets 
Students will be able to understand: 

● Readers understand that in order to become stronger 
readers they must carry over and practice all the strategies 
they have accumulated and monitor their progress. 

● Readers read actively using everything they know about 
how stories go when approaching a text 

● Readers research their reading habits (reading logs) and 
think about themselves as a reader to make choices and set 
goals that will help them become stronger readers. 

● Readers understand that retelling a story to themselves or 
others is important to help them understand and 
remember their story because they make decisions about 
what the important events are in a story when retelling. 

● Readers read between the lines of a text, working to figure 
out what the details suggest or imply and look at the role 
and perspective of the narrator. 

● Readers read with imagination to create vivid images as 
they read. 

● Readers are aware of shifts of time and place in a story and 
will imagine what has happened in between the scenes 
presented in the book. 

Students will be able to demonstrate: 
● Choose books wisely, thinking not only about level, but also 

about topics, genres, and authors in which they are 
interested. 

● Record reading on reading logs and use the data to think 
about themselves as a reader. 

● Set goals for themselves based on what they know about 
themselves as readers. 

● Retell what they have read to themselves and others. 

● Envision and describe the setting, characters, and events in 
stories 

● Choose and utilize a variety of strategies to overcome 
difficult text. 

● Write short about their reading using Post-it notes 
and/or reading journals 

● Write long about their reading in their journal to think 
deeply about their ideas 

● Discuss their books with clarity and passion when 
speaking to their partners. 

● Compare and contrast books when having a 
discussion. 
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● Readers need to recognize and understand the connections 
of events that have occurred earlier in a text or in a se 
Readers draw from all of the strategies they have learned 
when encountering difficult text. . 

● Readers use writing about their reading to remember their 
thinking and to think deeply about an idea. 

● Readers deepen their thinking by discussing their reading 
with a partner. 

● Readers often compare and contrast books when having a 
discussion. 

● Readers reread text thinking about the way they use their 
voice to dig deeper into the meaning and emotions of the 
text. 

● Demonstrate good listening skills during partner, 
small group, and whole class discussions. 

● Share independent reading with whole class/partners 
by giving a book talk or reading aloud. 

 
 
 
 
 
 
 

Instructional Materials/Additional Resources 
Read-aloud/Mentor Texts 

● "Peppe the Lamplighter" by Evelyn Coleman 
● "Owl Moon"  by Jane Yolen 
● "Nothing Ever Happens on 90th Street" by Roni Schotter 
● "Saturdays and Teacakes" 

Classroom Library 
● Leveled Independent Reading Books of various genres 
● Suggested Texts and Booklists Available on the TCRWP website: 

http://readingandwritingproject.com/resources/classroom-libraries.html 
Other 

● The Common Core Reading Book, 6–8 -Lessons for Increasingly Complex Literature, Informational Texts, and Content-Area Reading 
by Gretchen Owocki 

● Units of Study for Teaching Reading—Building a Reading Life by Lucy Calkins and Kathleen Tolan 
● A Curricular Plan for The Reading Workshop by Lucy Calkins and Colleagues from The Reading and Writing Project 
● Units of Study in Reading - Constructing Curriculum: Alternate Units of Study- ―Intellectual Independence‖ by Mary Ehrenworth, 

Hareem Atif Khan, and Julia Mooney 
● Words Their Way by Donald Bear, Marcia Invernizzi, Shane Templeton, and Francine Johnston 

Assessment Evidence 
● Fiction Reading Level Assessments http://readingandwritingproject.com/resources/assessments/reading-assessments.html K-8 

Literature Reading Continuum-- The Reading and Writing Project 
● Building a Reading Life Flag Situation Chart-- The Reading and Writing Project Responses to Questions/Prompts on Short Text 

Passages (ex. Abby Takes A Shot) Teacher Observation 
● Reading Conference Notes Post-it Notes 
● Reader‘s Notebook Entries Reading Logs 
● Students‘ Self-Assessments 
● Student Book Shares (Read Aloud or Book Talk) Partner Shares 
● Turn and Talk Discussions Read Aloud Discussions 
● Nonfiction Level Assessments 
● Online Current Events or Science Subscription with leveled texts and quizzes  
● NEWSELA.com, Scholastic.com, readwrite.com 
● Scholastic 

Differentiation  
English Language Learner -  
Retell content information in easier English  

Use simple sentence structure (verb-subject-object)  

Use high frequency words  

Provide concrete examples of vocabulary words through the 

use of visuals  

Model Think Alouds to increase student comprehension  

Directly teach learning strategies  

Provide small group instruction  

At-Risk Learners 

Vary the method of lesson presentation using multi-sensory techniques 

Provide small group or individual instruction 

Reinforce the use of compensatory strategies 

Reinforce self-monitoring and self-reflecting strategies  

Buddy in class to assist and clarify 

Actively help students build connections and associations in order to 

access background knowledge or previously taught information 

Directly teach learning strategies 

Repeat major points of information  
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Provide preferential seating  

Special Education 

Seat student near model (student/teacher)  

Seat student near instruction  

Repeat major points of information  

Provide visual cues (anchor charts, post-it reminders)  

Reteach new vocabulary and key words  

Provide sentence starters for discussion 

504 

Vary the method of lesson presentation using multi-sensory 

techniques 

Ask student to repeat/paraphrase context to check 

understanding  

Simplify and repeat instructions  

Vary instructional pace  

Set time expectations for assignments  

Provide clues such as clock faces indicating beginning and 

ending times  

Provide visual cues (posters, number lines, gestures, use of technology)  

Gifted & Talented Learners 

Develop a reading plan 

Confer with students based on their reading level (Reading Pathways) 

Focus on higher DOK questions and tasks 

 
 

Reading  
 

 

Investigating Characters – Within Genres and Across Series 
NJSLS: RL6.1-7, RL6.10 RL6.3, RL6.4;  W6.1, 6.10;  SL6.1-4, SL6.6;  L6.1-6 

Enduring Questions 
● What strategies can I use to generate and revise theories 

about my characters? 
● How do I keep track of and provide evidence for my ideas 

as they change and grow? 
● How do I determine what the messages an author is trying 

in a book and across texts and genres? 
 

Enduring Understanding 
● Readers develop and revise theories about complex 

characters by paying close attention not only to what they 
do and say, but how and why they do and say those things. 

● Readers track theories as they grow and change, taking 
note of the different things that influenced the characters 
change. 

● Readers determine the themes or messages in books, 
recognize the authors‘ perspectives, and compare and 
contrast the ways that different authors address those 
themes. 

21st Century Life & Career Skills Standards 
21st Century Standards 21st Century Practices 

9.2.8.B.3 Evaluate communication, collaboration, and leadership 
skills that can be developed through school, home, work, and 
extracurricular activities for use in a career. 
 
 
 

CRP1. Act as a responsible and contributing citizen and employee.  
CRP2. Apply appropriate academic and technical skills.  
CRP4. Communicate clearly and effectively and with reason.  
CRP6. Demonstrate creativity and innovation. 
CRP8. Utilize critical thinking to make sense of problems and 
persevere in solving them.  
CRP9. Model integrity, ethical leadership and effective 
management.  
CRP12. Work productively in teams while using cultural global 
competence. 

Learning Targets 
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Students will be able to understand: 
● Readers think about how they read. They choose to read 

closely and think deeply about the broader ideas of the 
book or to pull back and think about the book as a whole. 

● Readers look at a character‘s actions for clues as to what 
kind of person they are.  

● Readers grow complex theories about characters, using 
many strategies -- noticing; when a character behaves 
atypically, things that are important to a character, the way 
other characters respond to their character. 

● Readers understand that their theories will need to change 
as they read. 

● Readers understand that authors will often repeat things 
that are important and they want you to notice. 

● Readers take time to think about their reading and the 
kinds of thinking that they do. 

● Readers can grow deeper ideas by giving support from the 
text to back their ideas. 

● Readers deepen their understanding by recognizing that 
plots that occur in a series of texts are often like episodes 
on TV. 

● Readers understand that the characters in their books may 
change during a book or across a series. 

● Readers think about and discuss the literary merit of the 
books they read. 

● Readers compare and contrast books within the same 
series and/or genre. 

● Readers compare and contrast the experience of reading  a 
story to listening to an audio, video, or live version of the 
text, contrasting what they “see” and “hear” when reading 
to what they perceive when they listen or watch. 

● Readers use the patterns they uncover in a series or genre 
to help them read and understand the difficult portions of 
text. 

● Readers know that authors use the dialogue of other 
characters with the main character to provide information 
to the reader. 

● Readers understand how stories go and can use that 
knowledge to allow them to dig deeper into stories. 

● Readers realize that common themes often occur in books 
and recognizing those themes can help recognize important 
details. 

● Readers realize that a character’s problems and struggles 
are often complex and have many layers and they work to 
try and solve them. 

● Readers are alert to the character’s perspective and realize 
that it might change, often following a major event. 

● Readers know that paying attention to an author‘s craft will 
help understand other books in the same genre or by the 
same author. 

● Readers think about the struggles and events that their 
characters experience and reflect on what that make them 
think about things in their own lives. 

Students will be able to demonstrate: 
● Discuss and document how characters to develop as story 

plots unfold.  
● Demonstrate the ability to identify with characters. 
● Identify lessons learned or changes in characters. 
● Identify threads of ideas that run through the book and 

develop theories based on these ideas. 
● Discuss ideas with partner to extend thinking and deepen 

comprehension. 
● Demonstrate good listening skills during partner, small 

group, and whole class discussions. 
● Use Post-its and Reader‘s Notebooks to track and grow 

ideas about characters, events, recurring threads, and 
theories. 

● Record daily reading on log. 
● Record home reading on log. 
● Readers take note of and use evidence from the text to 

support their ideas during discussions. 
● Compare and contrast plot, characters, theme, or tone of 

two books during discussions. 

● Make predictions for later books in a series based on 
unresolved plot lines. 

● Demonstrate command of formal English grammar and 
usage standards when speaking and writing about reading. 

● Reflect on the impact of their reading on their everyday 
life. 

 
 
 
 

Instructional Materials/Additional Resources 

Read-aloud/Mentor Texts  
● Series books- need to be shorter 
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● More complex picture books with recurring characters that allow you to compare characters across texts (ex. Patricia Pollocco‘s 
books 

● The CAY by Theodore Taylor 
● The Great Gilly Hopkins 
● Other high interest age-appropriate leveled books where characters undergo significant change 

Classroom Library 
● Leveled Independent Reading Books with Strong Characters Series Books at various levels 
● Suggested Texts and Booklists on the website: http://readingandwritingproject.com/resources/classroom-libraries.html 

Other 
● The Common Core Reading Book, 6–8 -Lessons for Increasingly Complex Literature, Informational Texts, and Content-Area Reading 

by Gretchen Owocki 
● Units of Study for Teaching Reading—Following Characters into Meaning Volumes 1 & 2 by Lucy Calkins and Kathleen Tolan 
● A Curricular Plan for The Reading Workshop by Lucy Calkins and Colleagues from The Reading and Writing Project 
● Words Their Way by Donald Bear, Marcia Invernizzi, Shane Templeton, and Francine Johnston 

Assessment Evidence 

● Fiction Reading Level Assessments:http://readingandwritingproject.com/resources/assessments/reading-assessments.html 
● K-8 Literature Reading Continuum-- The Reading and Writing Project 
● Building a Reading Life Flag Situation Chart-- The Reading and Writing Project Responses to Questions/Prompts on Short Text 

Passages (ex. Abby Takes A Shot) Teacher Observation 
● Reading Conference Notes Post-it Notes 
● Reader‘s Notebook Entries Reading Logs 
● Students‘ Self-Assessments 

● Student Book Shares (Read Aloud or Book Talk) Partner Shares  
● Turn and Talk Discussions Read Aloud Discussions 

● Nonfiction Level Assessments  
● Online Current Events or Science Subscription with leveled texts and quizzes  
● NEWSELA.com 
● Scholastic.com 

Differentiation  
English Language Learner -  
Retell content information in easier English  

Use simple sentence structure (verb-subject-object)  

Use high frequency words  

Provide concrete examples of vocabulary words through the use of 

visuals  

Model Think Alouds to increase student comprehension  

Directly teach learning strategies  

Provide small group instruction  

Provide preferential seating  

Special Education 

Seat student near model (student/teacher)  

Seat student near instruction  

Repeat major points of information  

Provide visual cues (anchor charts, post-it reminders)  

Reteach new vocabulary and key words  

Provide sentence starters for discussion 

504 

Vary the method of lesson presentation using multi-sensory 

techniques 

Ask student to repeat/paraphrase context to check understanding  

Simplify and repeat instructions  

Vary instructional pace  

Set time expectations for assignments  

At-Risk Learners 

Vary the method of lesson presentation using multi-sensory 

techniques 

Provide small group or individual instruction 

Reinforce the use of compensatory strategies 

Reinforce self-monitoring and self-reflecting strategies  

Buddy in class to assist and clarify 

Actively help students build connections and associations in order to 

access background knowledge or previously taught information 

Directly teach learning strategies 

Repeat major points of information  

Provide visual cues (posters, number lines, gestures, use of 

technology)  

Gifted & Talented Learners 

Develop a reading plan 

Confer with students based on their reading level (Reading 

Pathways) 

Focus on higher DOK questions and tasks 
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Provide clues such as clock faces indicating beginning and  

 
 
 
 

Reading  
 

Nonfiction: Navigating Narrative, Expository and  
Hybrid Nonfiction 

NJSLS: RI6.1-6, RI6.8, RI6.10 W6.9b;  SL6.1, SL6.3, SL6. 4, SL6.5;  L6.4, L6.5, L6.6;  RH6.8.1-RH 6.8.10;  RST 6-8.1-RST.6-8.10 

Enduring Questions 
● How do nonfiction readers identify the overall point of 

view in a text? 
● How can readers become objective and critical in their 

stance, rather than just accepting of the text, whatever 
information they encounter in a printed or online text? 

Enduring Understanding 
● By keeping track of ideas introduced in the story, the 

readers can look across those ideas to determine how they 
fit together and whether they represent a single central 
idea or theme or several main ideas.  

● Readers need to recognize when an author is stating an 
opinion, rather than a fact. To determine the accuracy of 
that opinion, readers look closely at the events and 
examples that are included to determine whether they 
support 

21st Century Life & Career Skills Standards 
21st Century Standards 21st Century Practices 

9.2.8.B.3 Evaluate communication, collaboration, and leadership 
skills that can be developed through school, home, work, and 
extracurricular activities for use in a career. 

CRP1. Act as a responsible and contributing citizen and employee.  
CRP2. Apply appropriate academic and technical skills.  
CRP4. Communicate clearly and effectively and with reason.  
CRP6. Demonstrate creativity and innovation. 
CRP7. Employ valid and reliable research strategies.  
CRP8. Utilize critical thinking to make sense of problems and 
persevere in solving them.  
CRP9. Model integrity, ethical leadership and effective 
management.  
CRP12. Work productively in teams while using cultural global 
competence 

Learning Targets 
Students will be able to understand: 

● Readers can identify the central ideas by asking 
themselves, ―What is the one big thing that this text is 

teaching (box), and how do all the other details connect 
with this (bullets)?‖ 

● Readers recognize that some text focuses on one main idea 

while other texts introduce more than one main idea. 
● Readers know that answers to their questions can be 

inferred by thinking back over everything they have learned 
on the topic up to that point. 

● Readers understand the importance of previewing 
nonfiction. 

● Readers understand how text features aid comprehension. 
● Readers recognize importance of categorizing information 

into main ideas and supporting details even when there are 
no headings supplied in the text. 

● Readers understand that it is important to have one‘s 

own thoughts in response to information learned in a 

nonfiction text and that discussing ideas with a partner 

supports this. 

Students will be able to demonstrate: 
● Categorize information into main ideas and supporting 

details. 
● Critically examine an author‘s point of view and analyze 

how well the author supported it. 
● Formulate theories about characters in narrative 

nonfiction. 
● Teach what he/she has learned to a partner, using 

pictures in the text, voice, gestures, and role-laying. 
● Ask questions based on the information encountered and 

infer possible answers using what was read earlier in the 
text. 

● Discuss personal reactions with a partner. 

● Identify narrative nonfiction as a story of achievement or 

of disaster and use the predictable pattern to support 

their reading. 

● Create boxes-and-bullets notes. 

● Create Post-its containing important information and 

personal responses to the text. 
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● Readers have methods for identifying and defining new 

and challenging words. 

● Readers know the differences and similarities 

between expository and narrative nonfiction. 

● Readers understand that it is important to know the 

different types of non-fiction books and then decide how 

to read that text. 

● Readers know that they can use what they learned         

about studying characters in fiction to deeper their        

understanding of narrative nonfiction. 

● Readers of nonfiction think about the unify idea(s) of a 

text, not just the facts. 

● Readers recognize that authors have a message or 

point of view to share when they write narrative 

nonfiction, and they select what to include in the text 

on that basis. 

● Readers have to determine whether the author has 

supported the ideas they have put forward. 

● Readers recognize that many true stories are either tales of 
achievement or disaster;  each following a predictable path. 

● Compose reading journal entries to record thinking. 

● Use new technical vocabulary during discussions. 

Instructional Materials/Additional Resources 
Read-aloud/Mentor Texts  

● Classroom Library 
● Leveled Independent Reading Books with Strong Characters Series Books at various levels 
● Suggested Texts and Booklists Available on the TCRWP website: 

http://readingandwritingproject.com/resources/classroom-libraries.html 
Other 

● The Common Core Reading Book, 6–8 -Lessons for Increasingly Complex Literature, Informational Texts, and Content-Area Reading 
by Gretchen Owocki 

● A Curricular Plan for The Reading Workshop by Lucy Calkins and Colleagues from The Reading and Writing Project 
● Words Their Way by Donald Bear, Marcia Invernizzi, Shane Templeton, and Francine Johnston 
● http://www.readwritethink.org/classroom-resources/lesson-plans/beyond-history-books-researching-30927.html 
● http://www.readworks.org/lessons/grades 
● http://readingandwritingproject.com/public/themes/rwproject/resources/booklists/nonfiction%20sets/Magazines_and_Websites.

pdf 
● scholastic storyworks newsletter 

Assessment Evidence 
● On Demand Informational Writing Assessment Scored Using the Continuum for Assessing Informational Writing-- The Reading and 

Writing Project  
● http://readingandwritingproject.com  
● Teacher Observation  
● Writing Conference Notes  
● Post-it Notes  
● Writer‘s Notebook Entries  
● Drafts  
● Final Copies  
● Checklists  
● Rubrics  
● Students‘ Self-Assessments  
● Partner Shares  
● Turn and Talk Discussions  
● Whole Group Discussions and Shares 
● Nonfiction Leveled Assessments 
● Online Current Events or Science Subscription with leveled texts and quizzes  
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● NEWSELA.com 
● Scholastic.com 

Differentiation  
English Language Learner -  
Retell content information in easier English  

Use simple sentence structure (verb-subject-object)  

Use high frequency words  

Provide concrete examples of vocabulary words through the use of 

visuals  

Model Think Alouds to increase student comprehension  

Directly teach learning strategies  

Provide small group instruction  

Provide preferential seating  

Special Education 

Seat student near model (student/teacher)  

Seat student near instruction  

Repeat major points of information  

Provide visual cues (anchor charts, post-it reminders)  

Reteach new vocabulary and key words  

Provide sentence starters for discussion 

504 

Vary the method of lesson presentation using multi-sensory 

techniques 

Ask student to repeat/paraphrase context to check understanding  

Simplify and repeat instructions  

Vary instructional pace  

Set time expectations for assignments  

Provide clues such as clock faces indicating beginning and  

At-Risk Learners 

Vary the method of lesson presentation using multi-sensory 

techniques 

Provide small group or individual instruction 

Reinforce the use of compensatory strategies 

Reinforce self-monitoring and self-reflecting strategies  

Buddy in class to assist and clarify 

Actively help students build connections and associations in order to 

access background knowledge or previously taught information 

Directly teach learning strategies 

Repeat major points of information  

Provide visual cues (posters, number lines, gestures, use of 

technology)  

Gifted & Talented Learners 

Develop a reading plan 

Confer with students based on their reading level (Reading 

Pathways) 

Focus on higher DOK questions and tasks 

 
 
 
 
 

Reading  
 

Critical Reading to Analyze and Interpret Texts 

NJSLS: RI6.1, RI6.3-10 W6.8, W6.9 b;  SL6.1, SL6.3, SL6.4, SL6.5;  L6.1, L6.3, L6.4, L6.5, L6.6;   RH6.8.1-RH 6.8.10;   RST 6-8.1-RST.6-8.10 

Enduring Questions 
● How do readers get the most from their reading? 
● How do I research? 
● How know what a non-fiction text is really telling me? 

Enduring Understanding 
● Readers work with others to research topics they are 

interested in and develop their own hypotheses about the 
topic and are able to defend their ideas. 

● Readers read critically to develop their own ideas knowing 
that any author has biases and motives and writes to 
convey them. 

21st Century Life & Career Skills Standards 
21st Century Standards 21st Century Practices 

9.2.8.B.3 Evaluate communication, collaboration, and leadership 
skills that can be developed through school, home, work, and 
extracurricular activities for use in a career. 
 

CRP1. Act as a responsible and contributing citizen and employee.  
CRP2. Apply appropriate academic and technical skills.  
CRP4. Communicate clearly and effectively and with reason.  
CRP6. Demonstrate creativity and innovation. 
CRP7. Employ valid and reliable research strategies.  
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CRP8. Utilize critical thinking to make sense of problems and 
persevere in solving them.  
CRP9. Model integrity, ethical leadership and effective 
management.  
CRP12. Work productively in teams while using cultural global 
competence. 

Learning Targets 
Students will be able to understand: 

● Readers carry all that they know about non-fiction text 

structures and strategies into their research work. 

● Readers develop a plan for their non-fiction 

research. 

● Readers read non-fiction with passion. 

● Readers use the new technical vocabulary they learn 

when researching a topic. 

● Readers read non-fiction to develop ideas about the 

topic not just to collect facts. 

● Readers understand that they construct mental 

models as they read, which in turn influences the 

things they notice while reading. 

● Readers recognize that authors have a message or 

point of view to share when they write narrative 

nonfiction, and they select what to include in the text 

on that basis. 

● Readers recognize that authors use their craft to create 

a feeling in the reader based on their biases. 

● Readers develop the urge to teach others all they have 
learned about a topic. 

Students will be able to demonstrate: 
● Use previously learned strategies when reading 

non-fiction material. 

● Develop a plan for the path of their research. 

● Collaborate with group members to develop their 

plan for their research. 

● Use new technical vocabulary related to their 

research topic. 

● Identify the feeling an author is trying to convey in 

their writing. 

● Identify an author‘s bias or motivation. 

● Compare two authors‘ points of view on the same 

topic. 

● Develop ideas and theories about topics. 

● Teach others about their topic. 

Instructional Materials/Additional Resources 
● Read-aloud/Mentor Texts 
● You may want to choose a topic and text set that is more complex and shows students the higher levels they will aim for or a more 

accessible topic and text set that you can turn over to a group in need of support and then use the conferences to extended the 
work of the higher readers. 

● Classroom library 
● Include multiple texts on a few topics 
● Many of your students may need to read nonfiction books at a lower level than that which they can read successfully in narrative. 

Be sure to include a number of books at a slightly lower level than what you would include when reading a fictional genre. 
● When possible, have 2 copies of texts so that students can read with partners, especially at the beginning of the unit. For multiple 

copies, choose books that have clear organizational infrastructure, are at a difficulty level where students can read with fluency, 
comprehension, and accuracy, and are highly engaging. 

● Nonfiction Journals: 
● Zoobooks (grades 3-8) 
● Cobblestone(grades 5-7) 
● Dig (grades 4-8) 
● National Geographic for Kids (grades 4-6)  
● Sports Illustrated for Kids (grades 3-6)  
● Junior Scholastic(grades 4-7)  
● Storia 
● Websites: www.pbs.org, www.scholastic.com, https://www.newsela.com/ 

Assessment Evidence 
RESEARCH PAPER  

Differentiation  
English Language Learner -  

At-Risk Learners 
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Retell content information in easier English  

Use simple sentence structure (verb-subject-object)  

Use high frequency words  

Provide concrete examples of vocabulary words through the use of 

visuals  

Model Think Alouds to increase student comprehension  

Directly teach learning strategies  

Provide small group instruction  

Provide preferential seating  

Special Education 

Seat student near model (student/teacher)  

Seat student near instruction  

Repeat major points of information  

Provide visual cues (anchor charts, post-it reminders)  

Reteach new vocabulary and key words  

Provide sentence starters for discussion 

504 

Vary the method of lesson presentation using multi-sensory 

techniques 

Ask student to repeat/paraphrase context to check understanding  

Simplify and repeat instructions  

Vary instructional pace  

Set time expectations for assignments  

Provide clues such as clock faces indicating beginning and  

Vary the method of lesson presentation using multi-sensory 

techniques 

Provide small group or individual instruction 

Reinforce the use of compensatory strategies 

Reinforce self-monitoring and self-reflecting strategies  

Buddy in class to assist and clarify 

Actively help students build connections and associations in order to 

access background knowledge or previously taught information 

Directly teach learning strategies 

Repeat major points of information  

Provide visual cues (posters, number lines, gestures, use of 

technology)  

Gifted & Talented Learners 

Develop a reading plan 

Confer with students based on their reading level (Reading 

Pathways) 

Focus on higher DOK questions and tasks 

 
 
 
 
 

Reading 
 

 

Informational Reading   
Reading, Research, and Writing in the Content Areas 

NJSLS: RI.6.1-10;  SL6.1-4, SL6.6;  L5.1, L5.3, L5.4, L5.6;  W5.7, W5.8, W5.9b;  RH6.8.1-RH 6.8.10;  RST 6-8.1-RST.6-8.10 
Technology Standards Addressed: 8.1.8.A.2, 8.1.8.D.1, 8.1.8.D.2, 8.1.8.D.4 
Enduring Questions 
● What are some strategies I can use when I read nonfiction text? 
● What is the most effective way to do research with multiple 

nonfiction resources? 
● What essential questions should be asked to guide research? 
● How can students use writing to reflect, synthesize, and teach 

the new content being learned? 
 

Enduring Understanding 
● Researchers read fairly quickly, trying to get a broad overview 

of the time period, important vocabulary, etc. 
● Researchers quickly walk through a book/webpage and start 

with a text they can read comfortably. 
● Readers of informational text break apart a topic into smaller, 

more manageable subtopics. 
● Readers of informational texts find ways to teach others about 

their specialized topics. 

21st Century Life & Career Skills Standards 
21st Century Standards 21st Century Practices 

9.2.8.B.3 Evaluate communication, collaboration, and leadership 
skills that can be developed through school, home, work, and 
extracurricular activities for use in a career. 
 
 

CRP1. Act as a responsible and contributing citizen and employee.  
CRP2. Apply appropriate academic and technical skills.  
CRP4. Communicate clearly and effectively and with reason.  
CRP6. Demonstrate creativity and innovation. 
CRP7. Employ valid and reliable research strategies.  
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CRP8. Utilize critical thinking to make sense of problems and 
persevere in solving them.  
CRP9. Model integrity, ethical leadership and effective 
management.  
CRP11. Use technology to enhance productivity. 
CRP12. Work productively in teams while using cultural global 
competence. 

Learning Targets 
Students will be able to understand: 
● The importance of previewing nonfiction  
● How text features aid comprehension 
● The importance of categorizing information into boxes and 

bullets even when there are no headings supplied in the text 
● They can identify the main ideas by asking themselves, “What is 

the one big thing that this text is teaching (box), and how do all 
the other details connect with this (bullets)?” 

● Some texts focus on one main idea or topic while other texts 
introduce more than one main idea 

● Inferences can be made by thinking back over everything they 
have learned on the topic up to that point 

● It is important to have one’s own thoughts in response to 
information learned in a nonfiction text and that discussing ideas 
with a partner supports this 

● Methods for identifying and defining new and challenging words 
● Texts change their minds and help grow their ideas 
● Using various strategies to define meaning of unfamiliar words 
● Researchers not only collect, but they need to think 

Students will be able to demonstrate: 
● Teach what he/she has learned to a partner, using pictures in 

the text, voice, gestures, and role-playing 
● Ask questions based on the information encountered and infer 

possible answers using what was read earlier in the text. 
● Discuss ideas or personal reactions about the information with 

a partner or group. 
● Categorize information into main ideas and supporting details 
● Use context to determine meaning and deepen understanding 
● Identify what authors make them feel about a subject, and 

investigate how the author caused those feelings 
● Plan and document their research on a selected topic 
 

Instructional Materials/Additional Resources 
● Variety of content specific nonfiction texts obtained from classroom library, school library, or township library 
● Investigative articles from youth periodicals such as: Weekly Reader, Time for Kids, National Geographic for Kids, Scholastic News 
● For a listing of suggested texts and booklists on the TCRWP site click link below: 
● Link to website for TCRWP classroom library texts 

Other 
● Units of Study for Teaching Reading—Navigating Nonfiction (Volumes 1 &2) by Lucy Calkins and Kathleen Tolan 
● A Curricular Plan for The Reading Workshop by Lucy Calkins and Colleagues from The Reading and Writing Project 
● Words Their Way by Donald Bear, Marcia Invernizzi, Shane Templeton, and Francine Johnston 

Assessment Evidence 
● Fiction Reading Level Assessments 
● http://readingandwritingproject.com/resources/assessments/reading-assessments.html 
● K-8 Literature Reading Continuum--The Reading and Writing Project 
● Responses to Questions/Prompts on Short Text Passages  
● Teacher Observation  
● Reading Conference Notes 
● Post-it Notes 
● Reader’s Notebook Entries 
● Reading Logs 
● Students’ Self-Assessments 
● Student Book Shares (Read Aloud or Book Talk) 
● Partner Shares 
● Turn and Talk Discussion 

Final Assessment/Culminating Activity 
● Nonfiction Research Project- (content- relevant Science or Social Studies topic) 

Differentiation  
English Language Learner -  
Retell content information in easier English  

Use simple sentence structure (verb-subject-object)  

At-Risk Learners 

Vary the method of lesson presentation using multi-sensory 

techniques 
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Use high frequency words  

Provide concrete examples of vocabulary words through the use of 

visuals  

Model Think Alouds to increase student comprehension  

Directly teach learning strategies  

Provide small group instruction  

Provide preferential seating  

Special Education 

Seat student near model (student/teacher)  

Seat student near instruction  

Repeat major points of information  

Provide visual cues (anchor charts, post-it reminders)  

Reteach new vocabulary and key words  

Provide sentence starters for discussion 

504 

Vary the method of lesson presentation using multi-sensory 

techniques 

Ask student to repeat/paraphrase context to check understanding  

Simplify and repeat instructions  

Vary instructional pace  

Set time expectations for assignments  

Provide clues such as clock faces indicating beginning and  

Provide small group or individual instruction 

Reinforce the use of compensatory strategies 

Reinforce self-monitoring and self-reflecting strategies  

Buddy in class to assist and clarify 

Actively help students build connections and associations in order 

to access background knowledge or previously taught information 

Directly teach learning strategies 

Repeat major points of information  

Provide visual cues (posters, number lines, gestures, use of 

technology)  

Gifted & Talented Learners 

Develop a reading plan 

Confer with students based on their reading level (Reading 

Pathways) 

Focus on higher DOK questions and tasks 
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Reading  
 

   

                                                 Poetry 
NJSLS: RL6.1, RL6.2, RL6.3, RL6.4, RL6.5, RL 6.6, RL6.10;  SL6.1, SL6.3, SL6.4;  L6.1, L6.3, L6.6 

Enduring Questions 
● Where do poets get the ideas for their poems? 
● How can I understand what the poet is trying to say? 

Enduring Understanding 
● Poets view the world in many different ways and write to 

convey ideas, emotions, and images. 
● Poets use words, line breaks, white space, shape, and other 

elements to convey the meaning within their poem 
21st Century Life & Career Skills Standards 

21st Century Standards 21st Century Practices 

9.2.8.B.3 Evaluate communication, collaboration, and leadership 
skills that can be developed through school, home, work, and 
extracurricular activities for use in a career. 
 
 

CRP1. Act as a responsible and contributing citizen and employee.  
CRP2. Apply appropriate academic and technical skills.  
CRP4. Communicate clearly and effectively and with reason.  
CRP6. Demonstrate creativity and innovation. 
CRP9. Model integrity, ethical leadership and effective 
management.  
CRP12. Work productively in teams while using cultural global 
competence. 

Learning Targets 
Students will be able to understand: 

● Poets know that by reading poems they can begin to think 
and view the world as a poet. 

● Poets know that reading poems aloud or performing them 
helps to understand them 

● Notice the craft of the poet. 
● Poets understand that life is a source of topics for poetry 

and look to everyday items and events for topics 
● Poets know that poems can come from ideas in other 

writing they have done. 
● Poets understand that writing a poem about someone 

special is a way of helping others understand them. 
● Poets understand that things such as white space, stanza 

breaks, font size, etc. help to convey the meaning of a 
poem as well as the words. 

● Poets realize that it is often helpful to use metaphor or 
simile to help convey their meaning. 

● Poets understand that the end of a poem carries much of 
the impact of the poem. 

Students will be able to demonstrate: 
● Read poetry closely and notice what the poet is trying to 

convey. 
● Generate ideas in their writer‘s notebooks. 
● Choose text features to help convey the meaning within 

their poem. 
● Participate in celebrations of work and culminating events 

(anthology, performances, etc.) 
 

Instructional Materials/Additional Resources 
● Variety of content specific nonfiction texts obtained from classroom library, school library, or township library 
● Investigative articles from youth periodicals such as the Weekly Reader, Time for Kids, National Geographic for Kids, Scholastic 

News 
● For a listing of suggested texts and booklists on the TCRWP site click link below: 
● Link to website for TCRWP classroom library texts 

Other 
● Units of Study for Teaching Reading—Navigating Nonfiction (Volumes 1 &2) by Lucy Calkins and Kathleen Tolan 
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● A Curricular Plan for The Reading Workshop by Lucy Calkins and Colleagues from The Reading and Writing Project 
● Words Their Way by Donald Bear, Marcia Invernizzi, Shane Templeton, and Francine Johnston 

Assessment Evidence 
● Fiction Reading Level Assessments 
● http://readingandwritingproject.com/resources/assessments/reading-assessments.html 
● K-8 Literature Reading Continuum--The Reading and Writing Project 
● Responses to Questions/Prompts on Short Text Passages  
● Teacher Observation  
● Reading Conference Notes 
● Post-it Notes 
● Reader’s Notebook Entries 
● Reading Logs 
● Students’ Self-Assessments 
● Student Book Shares (Read Aloud or Book Talk) 
● Partner Shares 
● Turn and Talk Discussion 

Final Assessment/Culminating Activity 
● Nonfiction Research Project- (content- relevant Science or Social Studies topic) 

Differentiation  
English Language Learner -  
Retell content information in easier English  

Use simple sentence structure (verb-subject-object)  

Use high frequency words  

Provide concrete examples of vocabulary words through the use of 

visuals  

Model Think Alouds to increase student comprehension  

Directly teach learning strategies  

Provide small group instruction  

Provide preferential seating  

Special Education 

Seat student near model (student/teacher)  

Seat student near instruction  

Repeat major points of information  

Provide visual cues (anchor charts, post-it reminders)  

Reteach new vocabulary and key words  

Provide sentence starters for discussion 

504 

Vary the method of lesson presentation using multi-sensory 

techniques 

Ask student to repeat/paraphrase context to check understanding  

Simplify and repeat instructions  

Vary instructional pace  

Set time expectations for assignments  

Provide clues such as clock faces indicating beginning and  

At-Risk Learners 

Vary the method of lesson presentation using multi-sensory 

techniques 

Provide small group or individual instruction 

Reinforce the use of compensatory strategies 

Reinforce self-monitoring and self-reflecting strategies  

Buddy in class to assist and clarify 

Actively help students build connections and associations in order to 

access background knowledge or previously taught information 

Directly teach learning strategies 

Repeat major points of information  

Provide visual cues (posters, number lines, gestures, use of 

technology)  

Gifted & Talented Learners 

Develop a reading plan 

Confer with students based on their reading level (Reading 

Pathways) 

Focus on higher DOK questions and tasks 
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Sixth Grade Writing Curriculum 
 

Writing  
 

Raising the Level of Personal Narrative and Edging Toward Memoir 

NJSLS: W.6.1, W.6.3, W.6.4, W.6.5, W.6.6, W.6.10 SL6.1, SL6.4, SL6.6;  L6.1, L6.2, L6.3, L6.6 
Technology Standards Addressed: 8.1.8.A.2 
Enduring Questions 

● How do I, as an experienced writer, get started about on a 
personal narrative/memoir piece? 

● How do I know which ideas to develop and write long about? 
● How do I bring out the message in my story? 
● What strategies can I use to make sure my power writing is 

powerful and clear to the reader? 

Enduring Understanding 
● Writers use everything they have learned writing to 

generate and begin a personal narrative or memoir piece 

● Writers choose topics that having meaning and/or 

significance and work to convey clearly them to others. 

● Writers revise and edit their writing for and clarity. 
 
 

21st Century Life & Career Skills Standards 
21st Century Standards 21st Century Practices 

9.2.8.B.3 Evaluate communication, collaboration, and leadership 
skills that can be developed through school, home, work, and 
extracurricular activities for use in a career. 
 
 

CRP1. Act as a responsible and contributing citizen and employee.  
CRP2. Apply appropriate academic and technical skills.  
CRP4. Communicate clearly and effectively and with reason.  
CRP6. Demonstrate creativity and innovation. 
CRP8. Utilize critical thinking to make sense of problems and 
persevere in solving them.  
CRP9. Model integrity, ethical leadership and effective management.  
CRP11. Use technology to enhance productivity. 
CRP12. Work productively in teams while using cultural global 
competence. 

Learning Targets 
Students will be able to understand: 

● Writers use everything they have learned about writing in 
the past to their new work. 

● Writers generate many ideas quickly using various strategies 

when writing in their journals. 

● Writers often think about issues they face times when they 

experienced strong when generating ideas. 

● Writers choose to write about ideas that having meaning to 
them. 

● Writers work hard to uncover what they are really trying to 

say in their story and convey that to the reader. 

● Writers sometimes create multiple time lines to imagine 
how their story will unfold. 

● Writers study other writers they admire trying to improve 
their writing. 

● Writers tell the internal story as well as the external story. 

● Writers revise their writing by finding the powerful moments 
in their piece and adding more to those moments. 

● Writers use a balance of thought, action, and dialogue in 
their writing. 

● Writers use their knowledge of story structure when revising 
their work. 

● Writers choose the kinds of details that will be a focus in 
their writing. 

Students will be able to demonstrate: 
● Generate several ideas for writing in notebooks. 

● Develop and collect ideas and write to discover their 
thinking. 

● Set challenging goals for their own writing and try to 
employ new strategies and based on teacher conferences 

and emotions feedback. 

● Compose a draft of a narrative using a seed idea. 

● Revise draft to improve clarity of message. 
● Use various strategies for revising. 
● Use various strategies for editing. 
● Participate in partner discussions and receive and offer 

constructive feedback.  
● Publish final draft of narrative/memoir. 
● Respectfully and responsibly celebrate one another‘s 

writing. 
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● Writers orient their readers from the start by introducing the 
situation and the narrator/characters. 

● Writers know that stories usually end with the resolution of 
problems, the learning of lessons, or the changing of 
feelings. 

● Writers attended to punctuation when they edit their 
writing. 

● Writers know that having a peer read their paper with can 
help them with editing. 

Instructional Materials/Additional Resources 
Some Suggested Mentor Pieces: 

● Eating the World‖ and ―Statue‖ from Marshfield Dreams by Ralph Fletcher 
● Those Shoes by Maribeth Boelts 
● Eleven‖ by Sandra Cisneros 

Other 
● Units of Study for Teaching Writing,—Raising the Quality of Narrative Writing by Lucy Calkins, Ted Kesler and Launching the Writing 

Workshop by Lucy Calkins and Marjorie Martinelli, Memoir: The Art of Writing Well by Lucy Calkins and Mary Chiarella 
● A Curricular Plan for The Writing Workshop by Lucy Calkins and Colleagues from The Reading and Writing  
● Words Their Way by Donald Bear, Marcia Invernizzi, Shane Templeton, and Francine Johnston Common Core State Standards  
● Student Writing Samples http://www.corestandards.org/assets/Appendix_C.pdf 
● Student Writing Samples:  http://readingandwritingproject.com/resources/assessments.html 
● Student Writing Samples from Previous Years 

Assessment Evidence 
● On Demand Narrative Writing Assessment Scored Using the Narrative Writing Continuum-- The Reading and Writing Project 

http://readingandwritingproject.com/resources/assessments/writing-assessments.html 
● Teacher Observation Writing Conference Notes Post-it Notes 
● Writer‘s Notebook Entries Drafts 
● Final Copies Checklists Rubrics 
● Students‘ Self-Assessments Partner Shares 
● Turn and Talk Discussions 
● Whole Group Discussions and Shares 

 

Writing  
 

                                                  Realistic Fiction 

NJSLS: W.6.3, W.6.4, W.6.5, W.6.6, W.6.10 SL6.1, SL6.4, SL6.6;  L6.1, L6.2, L6.3, L6.6 
Technology Standards Addressed: 8.1.8.A.2 
Enduring Questions 

● How do I choose an idea for a fiction piece? 

● How to I write a story that is generating powerful ideas? 
● Where do I find ideas to help refine my ideas when writing 

a fiction? 
 

Enduring Understanding 
● Writers know that lessons can be conveyed through 

realistic fiction and when we draw from issues we have 
experienced in our own lives and stories we would like to 
be told. 

● Writers realize that there are many ways a story can 
unfold and they explore different ways to find the one 
that is most powerful. 

● Writers know that when writing realistic fiction it helps to 
turn to mentor text and peers for support. 

21st Century Life & Career Skills Standards 
21st Century Standards 21st Century Practices 

9.2.8.B.3 Evaluate communication, collaboration, and leadership 
skills that can be developed through school, home, work, and 
extracurricular activities for use in a career. 
 
 

CRP1. Act as a responsible and contributing citizen and employee.  
CRP2. Apply appropriate academic and technical skills.  
CRP4. Communicate clearly and effectively and with reason.  
CRP6. Demonstrate creativity and innovation. 
CRP8. Utilize critical thinking to make sense of problems and 
persevere in solving them.  
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CRP9. Model integrity, ethical leadership and effective 
management.  
CRP11. Use technology to enhance productivity. 
CRP12. Work productively in teams while using cultural global 
competence. 

Learning Targets 
Students will be able to understand: 

● Writers know that ideas for fiction often come from issues 
they see in their own lives and in the lives of those around 
them. 

● Writers generate ideas for fiction by reviewing work in 

personal narratives and essays 

● Writers often write stories they wished had been told. 

● Writers rehearse their stories by writing blurbs, trying out 

time lines, creating story telling booklets or story boards. 

● Writers always rehearse their story in more than one way. 
● Writers create characters that are different in some ways 

and then try them in different story parts. 
● Writers think deeply about their characters and the 

characters dreams, desires, relationships, and the way they 
respond to problems when writing fiction. 

● Writers often begin writing their stories in the middle 
focusing on the most critical part and then go back to write 
the beginning. 

● Writers do not wait until the end of a story to revise. 
● Writers try telling their story in different tenses. 
● Writers know that it is important to create a mood for their 

stories as well as a physical setting. 
● Writers draft several leads and endings for their stories. 
● Writers use mentor text to inspire new ideas for improving 

their craft in a story. 
● Writers know that talking to their partner about their stories 

can help them improve their work. 
● Writers know that how they choose to publish their story 

affects their work. 
● Writers think about paragraphing and its impact on their 

story while editing. 
● Writers know that the mood of a story can be changed by 

varying the use of long and short sentences. 
● Writers edit for proper grammar and punctuation. 

Students will be able to demonstrate: 
● Generate several ideas for writing in notebooks. 
● Create blurbs, story boards, story booklets, or use other 

strategies when rehearsing a story. 
● Compose several ways a story can go.  
● Compose a draft of fiction piece. 
● Compose several leads and endings prior to settling on a 

choice. 
● Use various strategies for editing. 
● Participate in partner discussions and receive and offer 

constructive feedback. 
● Publish final draft of a fiction piece. 
● Respectfully and responsibly celebrate one and other’s 

writings 
 

Instructional Materials/Additional Resources 
● Choose short narrative pieces our well written picture books as mentor text. 
● Units of Study for Teaching Writing,— Writing Fiction: Big Dreams, Tall Ambitions  by Lucy Calkins and Colleen Cruz 
● A Curricular Plan for The Writing Workshop by Lucy Calkins and Colleagues from The Reading and Writing Project 
● Words Their Way by Donald Bear, Marcia Invernizzi, Shane Templeton, and Francine Johnston Common Core State Standards 

Student Writing Samples: http://www.corestandards.org/assets/Appendix_C.pdf 
● Student Writing Samples:  http://readingandwritingproject.com/resources/student-writing/fourth-grade.html Student Writing 

Samples from Previous Years and Unit 
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Assessment Evidence 
● On Demand Narrative Writing Assessment Scored Using the Narrative Writing Continuum-- The Reading and Writing Project 

http://readingandwritingproject.com/resources/assessments.html 
● Teacher Observation Writing Conference Notes Post-it Notes 
● Writer‘s Notebook Entries Drafts 
● Final Copies Checklists Rubrics 
● Students‘ Self-Assessments Partner Shares 
● Turn and Talk Discussions 
● Whole Group Discussions and Shares 

Differentiation 
English Language Learner -  
Retell content information in easier English  

Use simple sentence structure (verb-subject-object)  

Use high frequency words  

Provide concrete examples of vocabulary words through the use of 

visuals  

Model Think Alouds to increase student comprehension  

Directly teach learning strategies  

Provide small group instruction  

Provide preferential seating  

Provide individual word wall with pictures 

Special Education 

Seat student near model (student/teacher)  

Seat student near instruction  

Repeat major points of information  

Provide visual cues (anchor charts, post-it reminders)  

Reteach new vocabulary and key words  

Provide sentence starters for discussion 

Provide specific guidelines for prewriting  

Provide individual word wall with pictures 

Speech to Text 

504 

Vary the method of lesson presentation using multi-sensory 

techniques 

Ask student to repeat/paraphrase context to check understanding  

Simplify and repeat instructions  

Vary instructional pace  

Set time expectations for assignments  

Provide clues such as clock faces indicating beginning and ending 

times  

Speech to Text 

At-Risk Learners 

Vary the method of lesson presentation using multi-sensory 

techniques 

Provide small group or individual instruction 

Reinforce the use of compensatory strategies 

Reinforce self-monitoring and self-reflecting strategies  

Buddy in class to assist and clarify 

Actively help students build connections and associations in order 

to access background knowledge or previously taught information 

Directly teach learning strategies 

Repeat major points of information  

Provide visual cues (posters, number lines, gestures, use of 

technology)  

Provide individual word wall with pictures 

Gifted & Talented Learners 

Confer with students based on their writing  level using the 

appropriate rubric for their skill level 

Have the student create their own individual word wall 

Focus on higher DOK questions and tasks 
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Writing  
 

 

Informational Writing: Nonfiction Books 
NJSLS: W.6.2, W.6.4, W.6.5, W.6.7, W.6.8, W.6.10;    SL6.1, SL6.4, SL6.6;   L6.1, L6.2, L6.3, L6.6 
Technology Standards Addressed: 8.1.8.A.2, 8.1.8.D.1, 8.1.8.D.2, 8.1.8.D.4 
Enduring Questions 

● How do I generate ideas and try out topics to write an 
informational piece about? 

● What craft structures can I use to better teach the reader 
about my topic? 

● How do I make sure that I give credit to authors for the 
information I gather from their books? 

Enduring Understanding 
● Writers use their writing to teach others facts and express 

their ideas on the topic. 
● Writers use more than words to teach others about a 

topic. 
● Writers make sure they organize their writing and make it 

as clear as possible for the reader. 
● Writers gather information about a topic and cite the 

sources of the information. 

21st Century Life & Career Skills Standards 
21st Century Standards 21st Century Practices 

9.2.8.B.3 Evaluate communication, collaboration, and leadership 
skills that can be developed through school, home, work, and 
extracurricular activities for use in a career. 
 
 

CRP1. Act as a responsible and contributing citizen and employee.  
CRP2. Apply appropriate academic and technical skills.  
CRP4. Communicate clearly and effectively and with reason.  
CRP6. Demonstrate creativity and innovation. 
CRP7. Employ valid and reliable research strategies.  
CRP8. Utilize critical thinking to make sense of problems and 
persevere in solving them.  
CRP9. Model integrity, ethical leadership and effective 
management.  
CRP11. Use technology to enhance productivity. 
CRP12. Work productively in teams while using cultural global 
competence. 

Learning Targets 
Students will be able to understand: 

● Writers study the works of other published writers. 

● Writers use different strategies to select a topic to write 
about. 

● Writers consider many topics before choosing a topic to 
write about. 

● Writers try to focus their topic on an interesting aspect to 
making their writing better. 

● Writers choose topics that will be of interest to other 
readers. 

● Writers are always thinking about their topic and revising it 
as they go. 

● Writers know that a topic can be divided in many ways and 

they try several ways before deciding which to choose. 
● Writers make plans for how their books could go. 
● Writers do research to gather information about their 

topics. 
● Writers think not only about facts but develop their own 

ideas about a topic based on the facts. 
● Writers consider what perspective they will take when 

writing about their topic. 
● Writers know a variety of strategies when planning how 

their piece will be organized. 
● Writers understand that they do not always have to begin 

writing at the beginning and that it is sometime helpful to 
start at the part that is most interesting to them. 

Students will be able to demonstrate: 
● Generate several ideas for writing in notebooks. 
● Create back-of-the-book blurbs to try out topics. 

● Teach others about their topic to prepare for drafting. 
● Compose a draft of an informational piece.  
● Choose text features that are appropriate for their piece. 
● Revise drafts for clarity. 
● Cite resources appropriately. 
● Use various strategies for editing. 
● Participate in partner discussions and receive and offer 

constructive feedback. 
● Publish final draft of an informational piece. 
● Respectfully and responsibly celebrate one another‘s 

writing. 
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● Writers understand that they must give credit to the sources 
from which they gather their information. 

● Writers know they sometimes need to define important 
vocabulary for the reader. 

● Writers know that they can teach readers about their topic 
by including other text features (ex.  Illustrations, charts, 
etc.) 

● Writers understand that they can draw a reader into their 
topic by developing a good introduction. 

● Writers often conclude their non-fiction writing by providing 
some big ideas for the reader to think about. 

Instructional Materials/Additional Resources 
● Choose short narrative pieces our well written picture books as mentor text. 
● Some suggested books to begin with; books from the DK Readers series (Shark Attack!), National Geographic Kids series (Deadliest 

Animals), Brooklyn Bridge by Elizabeth Mann, or Rats by Robert Sullivan 
● Units of Study for Teaching Writing,— Non-fiction: The Art of Writing Well  by Lucy Calkins and Mary Chiarella 
● A Curricular Plan for The Writing Workshop by Lucy Calkins and Colleagues from The Reading and Writing Project 
● Words Their Way by Donald Bear, Marcia Invernizzi, Shane Templeton, and Francine Johnston Common Core State Standards 

Student Writing Samples http://www.corestandards.org/assets/Appendix_C.pdf 
● Student Writing Samples from Previous Years and Unit 

Assessment Evidence 
● http://readingandwritingproject.com/resources/assessments/reading-assessments.html 
● K-8 Literature Reading Continuum--The Reading and Writing Project 
● Responses to Questions/Prompts on Short Text Passages  
● Teacher Observation  
● Reading Conference Notes 
● Post-it Notes 
● Reader’s Notebook Entries 
● Reading Logs 
● Students’ Self-Assessments 
● Student Book Shares (Read Aloud or Book Talk) 
● Partner Shares 
● Turn and Talk Discussion 

Differentiation 
English Language Learner -  
Retell content information in easier English  

Use simple sentence structure (verb-subject-object)  

Use high frequency words  

Provide concrete examples of vocabulary words through the use of 

visuals  

Model Think Alouds to increase student comprehension  

Directly teach learning strategies  

Provide small group instruction  

Provide preferential seating  

Provide individual word wall with pictures 

Special Education 

Seat student near model (student/teacher)  

Seat student near instruction  

Repeat major points of information  

Provide visual cues (anchor charts, post-it reminders)  

Reteach new vocabulary and key words  

Provide sentence starters for discussion 

Provide specific guidelines for prewriting  

Provide individual word wall with pictures 

At-Risk Learners 

Vary the method of lesson presentation using multi-sensory 

techniques 

Provide small group or individual instruction 

Reinforce the use of compensatory strategies 

Reinforce self-monitoring and self-reflecting strategies  

Buddy in class to assist and clarify 

Actively help students build connections and associations in order 

to access background knowledge or previously taught information 

Directly teach learning strategies 

Repeat major points of information  

Provide visual cues (posters, number lines, gestures, use of 

technology)  

Provide individual word wall with pictures 

Gifted & Talented Learners 

Confer with students based on their writing  level using the 

appropriate rubric for their skill level 

Have the student create their own individual word wall 

Focus on higher DOK questions and tasks 
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Speech to Text 

504 

Vary the method of lesson presentation using multi-sensory 

techniques 

Ask student to repeat/paraphrase context to check understanding  

Simplify and repeat instructions  

Vary instructional pace  

Set time expectations for assignments  

Provide clues such as clock faces indicating beginning and ending 

times  

Speech to Text 

 

Writing  
 

 

The Literary Essay- Narrative and Persuasive 
NJSLS: W6.1, W6.4-6, W6.9, W6.10;  RL6.1, RL6.5, RL6.9;  L.6.1-3, L.6.6;  SL6.1, SL6.3-5 
Technology Standards Addressed: 8.1.8.A.2 
Enduring Questions 

● How do I develop a thesis statement? 
● How can I use various forms of literature that I have read to 

support my thesis? 
● How can I write and structure each part of my essay well? 

Enduring Understanding 
● Literary essayists will identify a thesis statement for 

development into a literary essay 
● Literary essayists will use various literature to extrapolate 

ideas for a thesis statement 
● Literary essayists will structure each part of their writing 

for the purpose of supporting their thesis 

21st Century Life & Career Skills Standards 
21st Century Standards 21st Century Practices 

9.2.8.B.3 Evaluate communication, collaboration, and leadership 
skills that can be developed through school, home, work, and 
extracurricular activities for use in a career. 
 

CRP1. Act as a responsible and contributing citizen and employee.  
CRP2. Apply appropriate academic and technical skills.  
CRP4. Communicate clearly and effectively and with reason.  
CRP6. Demonstrate creativity and innovation. 
CRP7. Employ valid and reliable research strategies.  
CRP8. Utilize critical thinking to make sense of problems and 
persevere in solving them.  
CRP9. Model integrity, ethical leadership and effective 
management.  
CRP11. Use technology to enhance productivity. 
CRP12. Work productively in teams while using cultural global 
competence. 

Learning Targets 
Students will be able to understand: 

● Literary essayists identify the parts of an essay in theirs and 
others’ writing 

● Literary essayists read and reread various literature for 
thesis ideas and unpack examples in other writing by saying 
“this claims…” or “this shows…” 

● Literary essayists use mentor texts to identify and develop 
ideas 

● Literary essayists create a chart with “tags” or phrases to 
elaborate on ideas 

● Literary essayists “talk long” about their ideas instead of 
jumping from one topic to another 

● Literary essayists explore texts of various lengths and “mine” 
them for ideas by having conversations about potential 
topics 

Students will be able to demonstrate: 
● Identify parts of an essay 
● Organize their ideas into topics  
● Use mentor texts to identify and develop ideas 
● Elaborate on their ideas using various strategies 
● Use various texts to support conversations surrounding 

their thesis 
● Write an on-demand essay 
● Develop parts of an essay (thesis statement, topic 

sentences, conclusion, etc.) 
● Demonstrate command of standard English grammar, 

usage, and spelling when writing 
● Transition between being readers and writers to further 

develop their thesis 
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● Literary essayists identify thesis statements in mentor texts 
● Literary essayists can write about “flash topics” 
● Literary essayists develop thesis statements for further 

exploration 
● Literary essayists develop topic sentences and structure 

paragraphs to support their thesis 
● Literary essayists use transitions to bridge ideas 
● Literary essayists use clear paragraphs and link ideas within 

and across categories of information using words phrases 
and clauses 

▪ In contrast… 
▪ Especially… 

● Literary essayists shift from being writers to being readers 
when they revisit their past essays 

● Literary essayists uses specific writing convention when 
referring to titles of novels or stories 

● Literary essayists reread, edit, and peer edit to publish a 
final draft 

● Literary essayists celebrate their writing with their 
classmates 

● Reflect upon their experiences and provide closure in their 
writing 

● Utilize rubrics and checklists to assess their own writing 
through use of a student checklist so as to set challenging 
goals for their own writing and try to employ new 
strategies based on teacher conferences and feedback 

● Utilize technology to publish writing, demonstrating 
sufficient command of keyboarding skills 

● Respectfully and responsibly celebrate one another’s 
writing 

Instructional Materials/Additional Resources 
Read-alouds and classroom discussions 
Student writing samples 
Leveled Independent Reading Books  
Suggested Texts and Booklists Available on the TCRWP:  http://readingandwritingproject.com/resources/classroom-libraries.html 
Units of Study for Teaching Writing 
A Curricular Plan for The Writer Workshop by Lucy Calkins and Colleagues from The Reading and Writing Project 
Words Their Way by Donald Bear, Marcia Invernizzi, Shane Templeton, and Francine Johnston 

Assessment Evidence 
Formative Assessments 

● Teacher Observation  
● Writing Conference Notes 
● Post-it Notes 
● Writer’s Notebook Entries 
● Drafts 
● Students’ self-assessments using the Student Checklist 
● Partner Shares 
● Turn and Talk Discussions 
● Whole Group Discussions and Shares 

Final Assessment/Culminating Activity 
● Published Literary Essay 
● Published Research-based Argument Essay 

Differentiation 
English Language Learner -  
Retell content information in easier English  

Use simple sentence structure (verb-subject-object)  

Use high frequency words  

Provide concrete examples of vocabulary words through the use of 

visuals  

Model Think Alouds to increase student comprehension  

Directly teach learning strategies  

Provide small group instruction  

Provide preferential seating  

Provide individual word wall with pictures 

At-Risk Learners 

Vary the method of lesson presentation using multi-sensory 

techniques 

Provide small group or individual instruction 

Reinforce the use of compensatory strategies 

Reinforce self-monitoring and self-reflecting strategies  

Buddy in class to assist and clarify 

Actively help students build connections and associations in order 

to access background knowledge or previously taught information 

Directly teach learning strategies 

Repeat major points of information  
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Special Education 

Seat student near model (student/teacher)  

Seat student near instruction  

Repeat major points of information  

Provide visual cues (anchor charts, post-it reminders)  

Reteach new vocabulary and key words  

Provide sentence starters for discussion 

Provide specific guidelines for prewriting  

Provide individual word wall with pictures 

Speech to Text 

504 

Vary the method of lesson presentation using multi-sensory 

techniques 

Ask student to repeat/paraphrase context to check understanding  

Simplify and repeat instructions  

Vary instructional pace  

Set time expectations for assignments  

Provide clues such as clock faces indicating beginning and ending 

times  

Speech to Text 

Provide visual cues (posters, number lines, gestures, use of 

technology)  

Provide individual word wall with pictures 

Gifted & Talented Learners 

Confer with students based on their writing  level using the 

appropriate rubric for their skill level 

Have the student create their own individual word wall 

Focus on higher DOK questions and tasks 

 

Writing  
 

Research-Based Argument Essays and Research Reports 

NJSLS: W6.1, W6.4, W6.5, W6.6, W6.9, W6.10;  RL6.1, RL6.5, RL6.9;  L.6.1, L.6.2, L.6.3;  SL6.1, SL6.3, SL6.4 
Technology Standards Addressed: 8.1.8.A.2, 8.1.8.D.1, 8.1.8.D.2, 8.1.8.D.4 
Enduring Questions 

● How do I read as a researcher and an essayist? 
● How do I develop clear and independent opinions? 
● How do I craft my opinions into evidence based 

arguments? 
● How will my opinions and research be structured as an 

argument-based essay? 

Enduring Understanding 
● Writers can research a topic to craft opinions 
● Writers can retrieve information and evidence to support 

an argument 
● Writers will construct writing with focus 
● Writers will draft an argument-based essay to defend a 

claim and discredit a counterclaim 
21st Century Life & Career Skills Standards 

21st Century Standards 21st Century Practices 

9.1.8.E.8 Recognize the techniques and effects of deceptive 
advertising. 
9.2.8.B.3 Evaluate communication, collaboration, and leadership 
skills that can be developed through school, home, work, and 
extracurricular activities for use in a career. 
 

CRP1. Act as a responsible and contributing citizen and employee.  
CRP2. Apply appropriate academic and technical skills.  
CRP4. Communicate clearly and effectively and with reason.  
CRP6. Demonstrate creativity and innovation. 
CRP7. Employ valid and reliable research strategies.  
CRP8. Utilize critical thinking to make sense of problems and 
persevere in solving them.  
CRP9. Model integrity, ethical leadership and effective 
management.  
CRP11. Use technology to enhance productivity. 
CRP12. Work productively in teams while using cultural global 
competence. 

Learning Targets 

 
Adopted December 2018 



Sixth Grade English Language Arts Curriculum 
 

Students will be able to understand: 
● Writers will research notes in precise, thoughtful ways and 

record information about a topic 
● Writers will make informed decisions about note taking 

styles and what works best for their topic 
● Writers will learn to paraphrase and quote and author’s 

work 
● Writers include their feelings, questions, and opinions 

about what is important in a text 
● Writers develop strategies for storing and organizing their 

notes efficiently 
● Writers recognize that there are multiple sides to a topic 

(ex. Snails as pests that destroy crops or snails as a source 
of food) 

● Writers recognize multiple viewpoints for a single topic 
● Writers can identify their own viewpoint on a topic and 

differentiate it from that of others 
● Writers articulate their viewpoint in a well-crafted thesis 

statement 
● Writers come up with a list of reasons or examples that 

may serve as evidence of their argument 
● Writers elaborate on and extend their evidence into 

paragraphs 
● Writers develop counterclaims to opposing arguments  
● Writers revise the order in which they present their 

argument for maximum effectiveness 
● Writers paraphrase and cite from text 
● Writers revise their concluding section, taking care to sum 

up the important information and leave readers with big 
ideas 

● Writers edit for grammar, punctuation, and spelling 
● Writers share and celebrate their creations with other 

writers 

Students will be able to demonstrate: 
● Utilize various strategies to make notes and organize their 

ideas about their topic 
● Sketch notes 
● Lists, boxes-and-bullets 
● Timelines 
● Webs 
● Idea clusters 
● Tables 
● Venn diagrams 

● Craft a thesis that supports their claim and discredits the 
opposing counterclaim 

● Ex. “Although some people believe ___ It may 
actually be argued that ___” 

● Craft a list of reasons to support their claim and discredit a 
counterclaim 

● Ex. “Despite ___, I want to argue that ___.” 
● Craft their arguments as paragraphs in a well-organized 

essay 
● Discredit counterclaims by using transitions 

● Nevertheless…  
● However… 
● Despite this… 

● Utilize rubrics and checklists to assess their own writing 
through use of a student checklist so as to set challenging 
goals for their own writing and try to employ new 
strategies based on teacher conferences and feedback 

● Demonstrate command of standard English grammar, 
usage, and spelling when writing 

● Utilize technology to publish writing, demonstrating 
sufficient command of keyboarding skills 

● Respectfully and responsibly celebrate one another’s 
writing 

Instructional Materials/Additional Resources 
● Units of Study for Teaching Writing, Grades 3-5 by Lucy Calkins and Ted Kesler 
● A Curricular Plan for The Writing Workshop by Lucy Calkins and Colleagues from The Reading and Writing Project 
● Writing Pathways, Grades K-5--- Performance Assessments and Learning Progressions by Lucy Calkins 
● Words Their Way by Donald Bear, Marcia Invernizzi, Shane Templeton, and Francine Johnston 
● Student Writing Samples :http://readingandwritingproject.com/resources/assessments.html 

Assessment Evidence 
Formative Assessments 

● On Demand Opinion Writing Assessment (pg. 86 of Writing Pathways) Scored Using the Rubric for Opinion Writing – Writing 
Pathways  

● Teacher Observation  
● Writing Conference Notes 
● Writer’s Notebook Entries 
● Drafts 
● Students’ self-assessments using the Student Checklists- Writing Pathways 
● Partner Shares 
● Turn and Talk Discussions 
● Whole Group Discussions and Shares 

Final Assessment/Culminating Activity 
● Published research-based argument essay 
● Published content area research report with bibliography 
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Differentiation 
English Language Learner -  
Retell content information in easier English  

Use simple sentence structure (verb-subject-object)  

Use high frequency words  

Provide concrete examples of vocabulary words through the use of 

visuals  

Model Think Alouds to increase student comprehension  

Directly teach learning strategies  

Provide small group instruction  

Provide preferential seating  

Provide individual word wall with pictures 

Special Education 

Seat student near model (student/teacher)  

Seat student near instruction  

Repeat major points of information  

Provide visual cues (anchor charts, post-it reminders)  

Reteach new vocabulary and key words  

Provide sentence starters for discussion 

Provide specific guidelines for prewriting  

Provide individual word wall with pictures 

Speech to Text 

504 

Vary the method of lesson presentation using multi-sensory 

techniques 

Ask student to repeat/paraphrase context to check understanding  

Simplify and repeat instructions  

Vary instructional pace  

Set time expectations for assignments  

Provide clues such as clock faces indicating beginning and ending 

times  

Speech to Text 

At-Risk Learners 

Vary the method of lesson presentation using multi-sensory 

techniques 

Provide small group or individual instruction 

Reinforce the use of compensatory strategies 

Reinforce self-monitoring and self-reflecting strategies  

Buddy in class to assist and clarify 

Actively help students build connections and associations in order to 

access background knowledge or previously taught information 

Directly teach learning strategies 

Repeat major points of information  

Provide visual cues (posters, number lines, gestures, use of 

technology)  

Provide individual word wall with pictures 

Gifted & Talented Learners 

Confer with students based on their writing  level using the 

appropriate rubric for their skill level 

Have the student create their own individual word wall 

Focus on higher DOK questions and tasks 

 

Writing  
 

                                                  Poetry 

NJSLS: W.6.3, W.6.4, W.6.5, W.6.10 SL6.1, SL6.2, SL6.6;   L6.1, L6.2, L6.3, L6.4, L6.5, L6.6 
Technology Standards Addressed: 8.1.8.A.2 
Enduring Questions 

● Where do poets get the ideas for their poems? 
● How do I write a poem that truly conveys what I am trying 

to say? 
 

Enduring Understanding 
● Poets view the world in many different ways and write to 

convey ideas, emotions, and images. 
● Poets use words, line breaks, white space, shape, and other 

elements to convey the meaning within their poem. 

21st Century Life & Career Skills Standards 
21st Century Standards 21st Century Practices 

9.2.8.B.3 Evaluate communication, collaboration, and leadership 
skills that can be developed through school, home, work, and 
extracurricular activities for use in a career. 
 

CRP1. Act as a responsible and contributing citizen and employee.  
CRP2. Apply appropriate academic and technical skills.  
CRP4. Communicate clearly and effectively and with reason.  
CRP6. Demonstrate creativity and innovation. 
CRP9. Model integrity, ethical leadership and effective 
management.  
CRP11. Use technology to enhance productivity. 
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CRP12. Work productively in teams while using cultural global 
competence. 

Learning Targets 
Students will be able to understand: 

● Poets know that by reading poems they can begin to think 
and view the world as a poet. 

● Poets know that reading poems aloud or performing them 

helps to understand them and to notice the craft of the 
poet. 

● Poets use many techniques to try and create an effect in 
their poem. 

● Poets understand that life is a source of topics for poetry 

and look to everyday items and events for topics. 

● Poets know that poems can come from ideas in other 
writing they have done. 

● Poets understand that writing a poem about 
● someone special is a way of helping others understand 

them. 
● Poets understand that things such as white space, stanza 

breaks, font size, etc. help to convey the meaning of a 
poem as well as the words. 

● Poets don‘t write the perfect poem the first time around 
so, they try out many different versions of their poems. 

● Poets realize that it is often helpful to use metaphor to help 
convey their meaning. 

● Poets understand that the end of a poem carries much of 
the impact of the poem. 

Students will be able to demonstrate: 
● Read poetry and notice what the poet is trying to convey. 
● Generate ideas in their writer‘s notebooks. 
● Compose several different versions of a poem. 
● Choose a poem to revise and publish. 
● Choose text features to help convey the meaning within 

their poem. 
● Compose several endings for a poem prior to choosing an 

ending. 
● Participate in celebrations of work and culminating events 

(anthology, performances, etc.) 
 
 
 
 
 
 

Instructional Materials/Additional Resources 
Read-alouds and classroom discussions 
Student writing samples 
Units of Study for Teaching Writing, Grades 3-5 by Lucy Calkins and Ted Kesler 
A Curricular Plan for The Writing Workshop by Lucy Calkins and Colleagues from The Reading and Writing Project 
Writing Pathways, Grades K-5--- Performace Assessments and Learning Progressions by Lucy Calkins 
Words Their Way by Donald Bear, Marcia Invernizzi, Shane Templeton, and Francine Johnston 
Student Writing Samples :http://readingandwritingproject.com/resources/assessments.html 
Assessment Evidence 
Formative Assessments 

● Teacher Observation  
● Writing Conference Notes 
● Post-it Notes 
● Writer’s Notebook Entries 
● Drafts 
● Students’ self-assessments using the Student Checklist 
● Partner Shares 
● Turn and Talk Discussions 
● Whole Group Discussions and Shares 

Final Assessment/Culminating Activity 
● Published Poem 

Differentiation 
English Language Learner -  
Retell content information in easier English  

Use simple sentence structure (verb-subject-object)  

Use high frequency words  

Provide concrete examples of vocabulary words through the use of 

visuals  

At-Risk Learners 

Vary the method of lesson presentation using multi-sensory 

techniques 

Provide small group or individual instruction 

Reinforce the use of compensatory strategies 

Reinforce self-monitoring and self-reflecting strategies  
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Model Think Alouds to increase student comprehension  

Directly teach learning strategies  

Provide small group instruction  

Provide preferential seating  

Provide individual word wall with pictures 

Special Education 

Seat student near model (student/teacher)  

Seat student near instruction  

Repeat major points of information  

Provide visual cues (anchor charts, post-it reminders)  

Reteach new vocabulary and key words  

Provide sentence starters for discussion 

Provide specific guidelines for prewriting  

Provide individual word wall with pictures 

Speech to Text 

504 

Vary the method of lesson presentation using multi-sensory 

techniques 

Ask student to repeat/paraphrase context to check understanding  

Simplify and repeat instructions  

Vary instructional pace  

Set time expectations for assignments  

Provide clues such as clock faces indicating beginning and ending 

times  

Speech to Text 

Buddy in class to assist and clarify 

Actively help students build connections and associations in order to 

access background knowledge or previously taught information 

Directly teach learning strategies 

Repeat major points of information  

Provide visual cues (posters, number lines, gestures, use of 

technology)  

Provide individual word wall with pictures 

Gifted & Talented Learners 

Confer with students based on their writing  level using the 

appropriate rubric for their skill level 

Have the student create their own individual word wall 

Focus on higher DOK questions and tasks 
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